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What is
UDL?

Universal Design for
Learning (UDL)is a
framework to
improve and optimize

teaching and learning
for all people based
on scientific insights
into how humans
learn.

UDL...

- is CVUSD’s common instructional framework

- embraces learner variability

- intentionally removes the barriers to student learning

- isthe only pedagogical framework included in the Every
Student Succeeds Act, and State Board of Education
adopted California Frameworks for Arts, English Language
Arts/English Language Development, Health, History/Social

Science, Mathematics, and Science.



UDL Supports
All Learners

UDL enhances inclusive learning

environments by allowing students to
participate through their strengths by:

Removing barriers
Enhancing learning experiences
Reducing stigma

Playing to strengths | W el
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Supporting positive behaviors stz




Our CVUSD UDL Journey
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UDL Principles

Design Multiple Means of

Design Multiple Means of Engagement
ACtiOI'I & EXpl‘ESSion : Affective Network - the “WHY"

Strategic Network - the "HOW"

E ——l Design Multiple Means of
Representatlon

Recognition Networks - the “WHAT"
_43




UDL3.0

This new update
aims to work
toward fulfilling the
promise of the
Guidelines as a tool

to guide the design
of learning
environments that
more fully honor
and value every
learner.

The Universal Design for Learning Guidelines

The goal of UDL is learner agency that is purposeful & reflective, resourceful & authentic, strategic & action-oriented.

Design Multiple Means of

Engagement

Design Options for

‘Welcoming Interests & Identities

« Optimize choice and autonomy (7.1)

* Optimize relevance, value, and authenticity (72)
= Nurture joy and play 2.2

* Address biases, threats, and distractions (7.4)

Design Options for
Sustalning Effort & Persistence
= Clarify the meaning and purpose of goals (8.1

Design Options for

Emotional Capaclty

= Recognize expectations, beliefs, and motivations (9.1}
* Develop awareness of self and others (9.2)

* Promote individual and collective reflection (9.3

= Cultivate empathy and restorative practices {9.4)

€)CAST Until learning has no limits*

Design Multiple Means of
Representation

Design Options for

Perceptiony

= Support opportunities to customize the display of
information (1.1)

= Support multiple ways to perceive information (12)

= Represent a diversity of perspectives and identities in
authentic ways (1.2)

Design Options for

hmn&ﬁymbolsm
 Clarify vocabulary, symbols, and language structures (2.1)

= Support decoding of text, mathematical notation, and
symbols (22)

= Cultivate understanding and respect across languages
and dialects 22)

» Address biases in the use of language and symbols (2.4

» lllustrate through multiple media(25)

Design Options for

Bullding Knowledge

= Connect prior knowledge to new leaming (a.1)

 Highlight and explore patterns, critical features, big ideas,
and relationships (2.2)

= Cultivate multiple ways of knowing and making meaning {33)

= Maximize transfer and generalization (2.4

Design Multiple Means of
Action & Expression

Design Options for
Interaction

Vary and honor the methods for response, navigation,
and movement (4.1)

* Optimize access to accessible materials and assistive and

accessible technologies and tools (42)

Design Options for
Expression & Communication s

creativity (5.2)

Build fluencies with graduated support for practice and
performance (5.3}

Address biases related to modes of expression and
communication (5.4)

Design Options for
Strategy Development ()

Set meaningful goals (5.1)
Anticipate and plan for challenges (6.2

= Organize information and resources (6.3
= Enhance capacity for monitoring progress {6.4)
= Challenge exclusionary practices (6.5

udiguidelines.cast org © CAST, inc. 2024 (3

Suggested Citation: CAST (2024). Universal Design for Learning Guidelines version 3.0 [graphic organizer]. Lynnfield, MA: Author.



ractices in CVUSD
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Ch 1.2 Assignment Stamps
Organize Spial fortest Al
. o
omplete sy auide
Graphic
‘Concen! Review Game (STEMscopes) 0 Grlier
@ Workwith a parier o teach each other O Sl R

(Ch 1.2 Review

Step 1: Draw the graphic organizer in your spiral and Qs Starbucks, so we're allstrangers
answer the questions

Dont i n wi
Step 2: Work independently on one of the following shop.
Q  Quiet, zen coffee shop vibes
Complete chapter work
Complete Project Log

Work on Notes:

Starbucks node\

O Headphones in if you want jams
2 Ms Max needs to be able to

get your attention still




GENLErS or
WOEKSNO0PS

~ *» Grammar: Predicafes

« Reading: sequence of events
* Vocabulary: fill in the blank

* Computer: SeeSaw- 100 words

Pone? TURN IN ALL WORK
e e - Razkis

wwwwwwwww

Workshop f' X )

1ecnnology



Desmn Multiple Means

ot Engagement

=» Welcoming Interests & Identities
=» Sustaining Effort & Persistence

=» Emotional Capacity

Social Emotional Learning
Community Circles

Self - Expression Assignments
Cooperative Groups

Partner Work

Manipulatives

Movement

Debates

Role Play/Simulation

AFFECTIVE NETWORKS:
THE WHY OF LEARNING




ENGAGEMENT

8.2 Optimize
challenge and
support

9.2 Develop Ny &/ . 7.10ptimize choice
awareness of self | | .| and autonomy
and others '




ENGAGEMENT [E=merest - .-
Directions: Al aY-AEy relevance, value, and
e W A W A e T e W 2 éa}. %ﬁ;ﬁg

1. Get a Sticky note from aUthentICIty
your teacher =3

2. Use the following
picture slides to help you

draw your self portrait as
a Minion. (Pencil 1st)

3. After creating your
minion self portrait be
sure to add accessories
and items that tell about
you.

4. lastadd color!

8.4 Foster - T | : 8.3 Foster collaboration,
belonging and interdependence, and

community collective learning




ENGAGEMENT

| 9.1Recognize expectations,
beliefs, and motivations

9.4 Cultivate empathy and
restorative practices




| think your example was...
| really enjoyed...because...
Your work displays...

The strongest part of your

T

CABE:

ultilingua
Learners

I ~Feed up, back,
and ferward

when...
| could really connect with...

What are...?
What do...?
Should you...?
Why is...?
Why do...?
Where is...?
When does...?
Did you consider...? Provide clear objectives

One suggestion would be... Provide clear success criteria

| think you should add... Prepare the learner for instruction
Don't forget to...
Think about adding...
I'm confused by...

You might want to @ FeedbaCk

change...
e One problem | see... Tell something you liked
Ask a question

Language Objectives Give a positive suggestion

[Function + Content + Form + Mode of Communicotion] A
03) Feedforward
4 Assess to check for mastery of objective

T T T T e T Plan for re-teach (model or guided
Students will describe the stages - jscourse
8-5 Offer of photosynthesis using temporal : —

adverbs during collaborative
- ML Scaffolds

action-oriented conversations.

A

Ask a question...

G

Give a positive
suggestion...

Emerging §tudents will... . Feed-up: Write clear content AND language objectives
Arrange pictures of the stages of EeedbacnesiStone
ee ac photosynthesis in the correct sequence « balance attention to form, meaning, and appropriateness

« differentiated based on need (content-based or language-based)
« supportive and positive (i.e. recasting)
Feed forward: think of additional scaffolds learners might need based on their level

using first, second, then and last during v
small group work.

Describe using simple sentences while
using a graphic organizer, the stages of
photosynthesis using first, second, then
and last during small group work with the
support of an aide/teacher. 13
O




=» Perception

=» Language & Symbols

=» Building Knowledge

Artifacts
Pictures/Graphics
Graphic Organizers
Video Clips

Audio recordings
Lab

Lecture

Instructional Charts

RECOGNITION NETWORKS:
Q THE WHAT OF LEARNING
CELE]

Flow Charts




REPRESENTATION

3.3 Cultivate -
1 structu STRATEG iple Mean
multiple ways of Rl e Mo

knowing and i Mo L Ko Detals 8
meaning making

2.1 Clarify

vocabulary, ur\ere’rund QUr counieys C)\oY‘f

symbols, and "A Mountam of Wstory”
GENRL | Ey\pu%\’ru(\; Text

language | Simghe * Compound

Senlences

3.1Connect prior
knowledge to
new learning

1.2 Support
multiple ways to 1.1Support opportunities
perceive to customize the display of

information information



B student

upofone

entering,

A protective liid bilayer
surrounding each cell

REPRESENTATIO

Cell walls provide strength
and maintain the cells

This jelly like substance,
composed of water, lies
within the cell membrane.

1.3 Represent a
diversity of
perspectives and
identities in
authentic ways

1.1 Support
opportunities to
customize the

display of

\_information

3.2 Highlight and |25 iSRSl € e Kof numbers
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3.2 Highlight and
explore patterns, | .m;,
critical features, big | M
ideas, and , fes
relationships B M%;%,

‘“(V&A\l\{
- S\om\x, &

2.5 lllustrate through
multiple media

An Adjective a describin

thin g word. |t is

0, Or idea), Think of itas ameans (gs‘zgr‘llordes ale. pas
o Let'sStartwitha noun- Cat
e Then Ielsdescnbe the

sitiThowt .

Cat with an adjective, i, young, fat, orangs, ggod

Let's look at the most common adjectives.
Good Bad Small Big Early Great
High Low Hot Cold Last =
Easy Hard Young O

Origami Art Lesson

Goal: Make a paper swan Differeq

1.2 Support
multiple ways to
perceive

3.1Connect prior
knowledge to new

Environment: use options for
directions (video, text in video,
image directions)

learning




CABE:

Multilingual
Learners
Representatio

n Strategies

2.1 Clarify
vocabulary,
symbols, and
language
structures

NIERED VOCABULARY

vocabulary.
nmoleculs, aorta,

TIER3
High-frequency,

in multiple contexts.

elderly, rule, foundation, fine,
energy. analyze, blush, bolt, process

TIER1

Basic y y
sad eat red, phone, baby, sit, oar; sun,

ssssssssssssss

Frayer Model

Definition in your own words

Facts/characteristics

Word

Examples

Nonexamples

MARZANO’S 6 STEPS

FOR TEACHING ACADEMIC VOCABULARY

Provide a description, explanation, or example
of the new term.

Ask students to restate the description,
explanation, or example in their own words.

Ask students to construct a picture, symbol or
graphic representing the word

Engage students periodically in activities that
help them add to their knowledge of the terms.

Periodically ask students to discuss the terms
with one another.

18




Action &
Expression

=» Interaction
=» Expression & Communication

=» Strategy Development

Written Responses

lllustrated Responses

Oral Responses

Model Creation and Construction
Accessible and Assistive Tech
Spelling and Grammar Checkers
Models and Examples

Reflection Prompts

Templates

FQEd baCK STRATEGIC NETWORKS:

THE HOW OF LEARNING

Self-Assessment

Checklists and Rubrics




ACTION & EXPRESSION

5.1 Use multiple
media for
communhnication
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5.3 Build fluencies
with graduated
support for practice
and performance

SN

4.1 Vary and honor the
methods for response,

navigation, and movement




ACTION & EXPRESSION

T N g
5.2 Use multiple tools for
construction,
composition, and
creativity.

4.2 Optimize access to
accessible materials

6.3 Organize
information
and resources

6.4 Enhance
capacity for
progress
monitoring




Use the forceps to remove organs and place them (&) [

into the correct organ system diagrams. L
# =
% . Lymphatic system »
=1 W wON
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" g Ol
1 I 3.4 | |72 ‘
EERES—RY TN /)
- i 3

5.4 Address biases ' , i r AN
- .¢{ froe w female > + P :,
related to modes : 'Awm

of express.ion.and \ — 6.2 Anticipate and plan for
communication k= ) challenges

4.1Vary and honor | &
the methods for

response,
navigation, and
movement




CABE:

Multilingual
Learners
Action &

Expression
Strategies

5.3 Build fluencies
with graduated
support for
practice and
performance

Talk-Read-Talk-Write for ELs

Article # 29

1 Talk 2 Read

Read aloud a section of text
that provides ELs with
information about the topic.

Invite ELs to talk about what
they think they know about
a topic, share a relevant
connection, or list what they

want to learn. Differentiate the reading

based on language
development like blow.

Beginning Developing Expanding

Talk 1 Talk 1 Talk 1

)
Read 1

Read 2
(Taks ) (C Takz )
e

3 Talk(2) 4 Write

ELs Quick Write to identify
facts, sequence events,
form opinions, or explore
implications.

saousjuag
sydeibeseq
sabeq

Talk collaboratively to
develop an understanding of
the text and share findings.

Differentiate like the image
above.

EmpoweringELLs.com

Nancy Motley. (n.d.). Retrieved from http://www.seidlitzeducation.com/nancy-motiey.htm|

/«:;ég%/wuw
B8 e THINK TIME

e
% Pl Teacher poses a question

@ Student thinks about i
@(% response {

PRE-WRITE

Students write their initial response
Student prepares to share

PAIR SHARE

Students are paired
S1responds while S2 listens
S2 responds while S1listens

partnership

SWITCH PARTER AND REPEAT Gl

Students repeat steps 3-4 with at least 2 -
more partners building and borrowing
from the previous partner to make their

PN

answer stronger and clearer

ML Scaffolds
Level 1: Give directions in L1, allow student to write first answer in L1, give word bank
with visual supports, provide sentence stems with blanks for words
Level 2: Provide sentence stems with blanks for phrases, provide clear language
features or structures students should listen for
Level 3: Give time to rehearse response, provide sentence starters




SYCAMORE CANYON
wge of ks oy Y Fndlenty per-odtice infegroding

| In the novel, “City of Ember” by Jeanne DuPrau
ayoung girl named Lina Mayfleet expressesa
ilt of the Past and Relief of a new beginning.

' Linalaughed. She shouldn
g‘ Aﬁm Buthelooked so funny that she
(15)

UDL PRINCIPLES:
ENGAGEMENT

o choosing a character
o choice in design

o« REPRESENTATION

o encourages students to
connect to literary themes -
linking abstract concepts

o clarify vocabulary

o EXPRESSION

m o model how to integrate
4‘; quotes, strategies for
| selecting relevant text
J N o using Al caters to different
; learning styles
o students express their
interpretation of creativity,
beyond traditional writin924

»e story “City of Emb
ures Do er" by Jeanne Dupray

5 on Harrow wh
0 demands
change and shows gr a desire

eat determmﬁﬂﬂi '




AFFECTIVE NETWORKS:
THE WHY OF LEARNING

Questions?

RECOGNITION NETWORKS:
THE WHAT OF LEARNING

==

STRATEGIC NETWORKS:
THE HOW OF LEARNING




